Resources

The function of this bibliography is to summaribe resources that were quoted in the
body of this report or proved to be pivotal to tlevelopment of my action research
project.

Barge, J. Kevin, and David W. Schlueter. "Memordessages and Newcomer
Socialization." Western Journal of Communicatéh3 (2004): 233+. Questid9 Oct.
2005 <http://www.questia.com/PM.gst?a=0&d=500759%854

Veering from the traditional starting points of big starting points of the individual

and the organization, this article posits thatalisse should be the starting point and
used the idea of a memorable message, a commumi¢h#t a person gets that they
remember for a long period and had a marked infleem them, as the communication
device by which the individual and organizatioredationship was defined. There were
two forms, either telling how to fit into the exigg structure of the organization or
focusing on the individual’'s needs and desiresséah, the messages either sponsored a
custodial or innovative role orientation. One df thice things about this article, was that
it actually outlined the method of analysis of amogable message which helped me
when | pondered how to bring new people on boatbeaend of this year and what the
existing staff could do to form a collaborate conmication.

Debowski, Shelda. "Developing Effective Electromtormation Seekers." Australian
Journal of Manageme{7.2 (2002): 21+. Questid6 Oct. 2005
<http://www.questia.com/PM.qst?a=0&d=5002521439>.

In this Australian article, Debowski explores whkatd of training would foster the most
effective information search behaviors with newras# the World Wide Web and
intranets given the complexity of information cuestcomes and simultaneous
processing which occurs during usage. Of the faudiss, she found that the most
conducive to successful searching were individudls were first trained using a guided
mastery approach which was then followed by tinogsractice in a discovery learning
setting which fostered self-efficacy and persevesanf external feedback was provided
through the discovery stage around the concemtatiegy verification and search
understanding, the individual’s efficiency increds8ome of the drawbacks to the study
were that it was done only with university studeants there was an extended timeframe
for feedback. This sequence of guiding, discoveagfice, and clear feedback regarding
the specific search strategies triggered the needctual training of the staff once the
intranet was in place at Old Wire Road.

Dasgupta, Subhasish (Editok)anaging Internet and Intranet Technologies in
Organizations: Challenges and Opportunitiekershey, PA, USA: Idea Group
Publishing, 2001http://site.ebrary.com/lib/pepperdine/Doc?id=100098ppg=13

While geared for the business end of internetsiatnanets, this anthology of essays
authored from professors around the world, hacethhapters of invaluable information



for my study. Those were “Organizational Intran€laltivating Information Technology
For the People By the People”,” Web-based Instoncin Organizations: Impact,
Advantages and Disadvantages” and “Effect of Hypérand Animation on Learning”.
The first compared two methods of intranet develepmthe top down IT department
driven and the spontaneous individual bottom upegaion. In the summation, positive
aspects of the two were merged into a fluid corsivn methodology. In the second
chapter, looked the advantages and disadvantagestolbased instruction for schools,
students and faculty while also looking at the iicgtions of Web based instruction. The
last chapter | read dealt with flow and how medtaness effects web based learning.
These chapters gave examples and flesh to thengtiate made in the other journal
articles and books, and was the catalysis for babblg to compare several of the base
assumptions presented.

Denton, D. Keith. Empowering Intranets to Implem8trateqy, Build Teamwork, and
Manage Changé&/Vestport, CT.: Praeger, 2003.

While originally geared for businedsSmpowering Intranethas several features which
make it relevant to use in this study. The methogiploutlined in the book allows for the
development of specific vision and strategic plaograck the shifts while managing the
change issues as progress is made and builds ankaxtiien throughout the group. The
book comes with a specifically developed web siBer@m that will help solidify the

team vision. My hope is that after playing with gige, | can find some adaptive features
that would make the intranet to be developed at\ilek clear, understandable and user
friendly to a technologically skittish faculty.

Evans, Robert. The Human Side of School ChangerRefResistance, and the Real-
Life Problems of InnovatiorSan Francisco: Jossey- Bass, 1996

In his comprehensive book, Evans tackles the natucbange within the context of
schools. Divided into three parts, the first setimoks at the nature of change itself and
the culture of resistance. The second part focosd¢ke dimensions of change from the
aspects of setting, staff and leadership. The tbwls to the role of the authentic and
innovative leader within the school setting. Tha®k has been a touch stone for me for
the last ten years but the focus was primarilyhanfirst two aspects. Now, the third
section becomes of vital importance given thatnl assume leadership role that has the
potential of actually having a positive and dynamitcome. This section will help me
clarify my philosophy and vision and help me thoflkstrategies for implementation.

Flanagin, Andrew J. and Metzger, M. J. “Internetlsthe Contemporary Media
Environment.” Human Communication ResearZh, 153-181. 2001

Flanagin, Andrew J., and Jennifer H. Waldeck. "Tedbgy Use and Organizational
Newcomer Socialization." The Journal of Businessi@minication41.2 (2004): 137+.
Questia 29 Oct. 2005 <http://www.questia.com/PM.qst?a=e8002649661>.




The purpose of this article was to establish howewa person becomes socialized to the
norms of the existing organization; what technatsgivould best serve their needs as
they progress along a socialization continuum;fana those individuals interact with

the technologies. Individuals progress throughefstages: anticipatory socialization,
accommodation/ encounter, and role management.iWew entering in the anticipatory
socialization phase, “may consult internal databgsech as Intranets) for policies,
information about how to use equipment and obtappbes, and notices about meetings
and other organizational events.” This kind of @wsagess media rich and doesn’t
require a high degree of social context. Upon @mgeihe work force in the
accommodation stage, a person starts to establiahtive organization really is like,

how to best do the job they are hired for, how hehe is being evaluated, and how what
contribution they can make. At this stage, spetritming and face-to-face interaction is
needed as well as more interactive types of teciyyolike electronic bulletin boards,
need to be used. In the final stage, role manageraeolves around conflict and

conflict management. Communication is subtle arahoad, and depends on established
relationships. Negotiations are more face-to-fawiateractive. While this article had a
great deal of information in it, what it didn’t igado is clearly match specific
technologies to the stages, mostly it outlinedvidméous factors that influenced the
person or the situation. That said, however, gitan my school is full of individuals in
the anticipatory/ accommodation stage-as beingiddfas being in a position under two
years, it helped me begin to form what kinds of oamication would be serve the needs
of the staff.

Hart, Zachary P., Vernon D. Miller, and John R.nk®n. "Socialization, Resocialization
and Communication Relationships in the ContextoDaganizational Change."
Communication Studies 54.4 (2003): 483+. Quesfa0at. 2005
http://www.questia.com/PM.gst?a=0&d=5002092952

How does structural change affect incumbents iarganization? In this article, the
authors tackle this question by looking at how aliation to a new mind set is defined
by the supervisors, coworkers and subordinates aidividual and have a great deal of
influence on the person’s attitudes about theirgot organization. One of the key
factors of interest for me in the article was tlidining of the Likert-type scale questions
the authors pulled to get their baseline dataestart and the end of the study. Using
something of this nature might be a good methoguidging how people perceive the
intranets value to themselves and the greater cantynwthen taken in conjunction with
some of the questionnaires found in some of therdiboks.

Johnson, David W. and Johnson, Frank P. Joiningtheyg- Group Theory and Group
Skills. Boston: Allyn and Bacon. 1997.

If a person was able to buy only one book for grtagilitation processes, this would be

the one to buy. Johnson and Johnson systematgallie the reader through a variety of
key elements of organizational development procedsell grounded in research while

being logically and approachably structured, thekoamlso provides a plethora of



activities, surveys and role plays to use. Thiskbwas pivotal in providing structure to
the activities and group norming processes that this year.

Lave, Jean and Wenger, Etienne. Situated learhiegtimate peripheral participation.
Cambridge. Cambridge University Press. 1999.

This theory of learning provides the ideology endestiwithin the main research
guestion. Not only is it applicable for the curréntrgeoning organization of the new
school but is doubly so when the new staff comebaard at the end of the year.
Interestingly, the social aspect of the constructbthe intranet and the training of the
staff also falls under this learning theory umlaelt is the foundation.

Kotter, John. P. Leading Chand&oston. Harvard Business School Press. 1996.

In his book, Kotter provides a clear and readilglegable way of instituting
organizational change in a series of well-thoughtstages. One of the lovely things
about the stages is that they can be applicaldevariety of situations. Kotter does not
stint on pointing out the common pitfalls and hasdtitudinous ways to avoid them. This
book provides a fine way to come to understandtbeger picture involved in change
from start to finish.

Littky, Dennis and Grabelle, Samantha. The BiguretEducation is Everyone’s
Business. Alexandria, Virginia. The Association 8upervision and Curriculum
Development. 2004.

A summation of personal reflections Littky had pamcipal of the high school, to his
staff over a series of year. One of the wondeHurgs about this book was that it offers a
heartfelt, student oriented perspective. Althougime of the activities might be out of the
purview of some classroom teachers at this timigky bffers a glimpse of an alternate
school world for our children.

Johnson, David W. and Johnson, Frank P. Joiningfheg- Group Theory and Group
Skills. Boston. Allyn and Bacon. 1997

In this well thought out and articulate book, Mssiehnson explain the various facets of
group dynamics using both practical and imperitdrimation. They use the second
person throughout the book, making the reader'spaetive the core of the exercises and
the simulations presented. Key chapters that wittgin to the research question are
“Experimental Learning”, “Group Goals and Sociakltependence”, “Decision Making
and Leading Learning and Discussion Groups” Oné@ehice things about this book

are the concrete methods and strategies that leregyoven effective when
implementing a new structure in an organizatione ©hmy major goals is to clearly
identify my leadership style and be sure implenmenthe positive aspects and find ways
to circumvent or overcome the negative.



Myers, Karen Kroman, and John G. Oetzel. "Explotimg Dimensions of Organizational
Assimilation: Creating and Validating a Measuredh@nunication Quarterl$1.4
(2003): 438+, Questid 3 Nov. 2005

When looking at newcomer assimilation into a stagdirganization, Meyers found that
despite a volume of research on the three majpsstkere did not seem to be a
standardized measure of organizational assimilatidre had. Meyers posits that “such a
measure could provide information to managemenctatichg not only whether
assimilation deficiencies exist but also what sfi@dimensions of assimilation are most
lacking. Further, the measure could enable schataliscus on the various dimensions of
assimilation, as well as the impact of antecedaehpmena.” After running two case
studies, the validity of a measurement tool wasetited. One of the reasons that |
included this particular article was not only foetbackground logic and information in
the structure of the article but for the questignstrategies and types found in the
method.

Mowday, Richard T., and Robert I. Sutton. "Orgati@aal Behavior: Linking
Individuals and Groups to Organizational Contexfgihual Review of Psychology
(1993): 195+, Questi®?9 Oct. 2005

This pithy article ponders the outcomes of "techlhiycoccasioned social change”

when they were alternately viewed as an opportwnrity constraint. It also charted the
surface changes that the introduction of new teldgyochad but then looked at the
ramifications these changes had on the social espéwmles and social dynamics within
an organization in regards to individuals, methaidsommunication and to the corporate
structure itself. This point of view element infheed the way looked at the methodology
| need to shape in the intranet structure whesiitroduced.

Payne, Ruby. K. A Framework for Understanding Ptweétighland, Texas. ah! Process,
Inc. 1996

In this accessible book, the hidden rules of pgvanid their effects on socialization are
explained with special stress on how generatiooaépy affects the public school
student. Helpful items like being able to identifie values systems of poor, middle class
and wealthy people and how they interact; being &dbkee poverty related behaviors and
strategies to work with them; and explicit casel&s can be found in the book. There is
also a workbook that goes along with the hard text.

Pedley, Paul. Intranets and Push Technology: Grgatn Information-Sharing
Environment London: Aslib, 1999. Questi&0 Oct. 2005
http://www.questia.com/PM.gst?a=0&d=104164654>.

In this Aslib, The Association for Information Magement book, Pedly simply and
clearly outlines the steps of development andhaiteis for intranets, extranets and the
character differences between push and pull teolgies. The use of key case studies
helps illustrate the points clearly for even nosisecch as myself. One of the things that



have become clear in the conversations that | baea having with the IT people here is
that there is confusion as to how to define araimgt and what the various usages are.
My goal is to have a common vocabulary and framesf#rence with both the IT
department and the staff by the end of the project.

Shmerykowsky, Marco J. I-net 101 - A Brief Histarfythe Internet - Part ¥
www.edm?2.com/0606/inet1.htnHoo4

A down and dirty article that outlined the birthiofithe intranet as we now know it.

Schuman, Sandor P. (Moderator). The Electronici@ision on Group Facilitation-
Process Expertise for Group Effectiveness. Alb&exw York. The State University of
New York. http://www.albany.edu/cpr/g2006

This is a moderated world wide list serve usedlierdiscussion and exchange of ideas
around the concepts of organizational developmedtacilitation. While business
focused rather than education, these trained facits do offer up many nuggets in the
form of applicable activities and useful trainglodught.



Appendix A

The Old Wire Organizational Needs Chart

February 20, 2006

Listed below are the base items the faculty desgghas needing clarification or
documentation for the 2005-2006 school years.

Parent

What
outside
organizatio
ns have the
use of our
facilities
after school
and what
are the
policies that
they are
required to
follow?

Procedures
Bulletin
board with
staff names
and
pictures.
Digital
images on
the web?
School map
with
teachers
names
identified
on them.

What is the
copying
schedule
and
restrictions?
Cafeteria
Procedures:
Line up,
options,
calendars,
forms, food,
seating,

District

Technology

- How do we
work the
email and
attachments

Old Wire

- ldentify
students who
are drifting,
how
compassion
and
orderliness,
mutual
expressions
of
appreciation.

What are the
duties for
teachers and
stations?
Review the
effectiveness
of what we
have now.
Document
what we
have.

Old Wire
Monthly
Calendar
postings, and
Kindergarten
calendar of
the year
Telephone
list not only
of people
What

Curriculum

parameters,
functions and
scheduled times
for:
Administrative
Assistants:
Marcy and
Vickie- who
does what?
What forms are
kept in the front
office and
where.

Literacy coach-
where are the
various materialg

located and what -

are they- a
description.

The Librarian-
curriculum
integration,
library
procedures,
book check out,
machinery
materials.

AmerCorp
Personnel
Duty Aides

Guidance

- Counselor:
Groups,
Individual,
Guidance
Lessons.
Dr. Thord for
Spanish

Professional
What are the job)| -

Committees:
Sunshine, Math,
Web Committee
TTTs-Teachers
Teaching
Teachers in mini
lessons
Training
sessions for the
paraprofessionals
Cell phone
usage while on
the job.

Social
interruptions
during
instructional
time.
Organizational
Structures.

Be sure to have
leaders for both

specialists typest

academic and
arts.

What is the
discipline policy
in the office?

Times

Pre-K dismissal
start time and
dismissal from
school for
teachers and
students

When can
teachers get into
the building in
the summer?
Building access
What rooms are
kept locked on

Traditions

- Winter
Assembly
Shot Hoops
Spelling Bee
Holidays and
Party
Parameters
Jeans Day
Christmas
baskets
Red Ribbon
Safety Patrol
Quiz Bowl
Odyssey of
the Mind
Campus
Clean Up
Buddy
Classes
Big
Brothers/Big
Sisters

Special Events/

Items
What are the
procedures
and
schedules
for...?
Awards
assemblies
Picture days!
This needs to
be well
thought out
for next year.
Time,
checking
with
specialist,
what to do
with the extra




behavior
expectation
s at
breakfast
and lunch,
Bus and Car
Rider
Routines
documented

Upkeep of
the physical
plant. What
would Mr.
Aaron want
us to do?
All teachers
and staff
clean up
lounge
Passes for
children to
go to the
nurse from
the duty
aides and
teachers.

consumables
will the
school take
are of.
Teacher
selection of
student
supply list
rather than a
generic list of
stuff we don’t
need.
Schedules ou
early and set.
K
prescreening
times.

Lists of
materials per
grade level.

Scheduling
procedures,
Spanish
translations in
forms and
materials.
STAR and
AR Processes

What is the
function of
After School

Care and how -

does it work.

Specialists-
Academic

Specialists- The
Arts

Grade Level

Staff

Counseling.

What is the
referral process
for each area?
Where are the
materials
located?

What special
events, materials
or requirements
are needed in th
key areas for the
year?

Materials:
Names of books
materials and
supplemental
programs.

What are the
extra paperwork
required of the
teams, dates dusg
and where to
keep them?
What is
confidential
material and
where do we
keep it?
What are hallway
routines?
What is the kid
dress code?
Grade level
expectations.
Grade level
standards

Discounted
lunches for the
staff?
Kirksey's work
out room. Can

1%

we have access?

D

the weekends.
Office hours
Drop off and
pick up policy
for the students.
Date of return
for students and
teachers.

kids.
Guidelines
for the
yearbooks.
Guidelines
for collection
of box tops
for extra
money.




Appendix B

Norming Procedures, Presentation of Needs Chart Dat School Climate
and Student Statements

Norming Procedures

Identificationof the problem: List a series of statements, geadrabout the group, that
define the problem. Must be as concrete as posg®é®ple, places and resources.)

Reword the statements so that there is an acadeatziption of what the problem
currently Then, have a detailed description of wiedple want the result to look like if
the problem was solved well. The problem must bgoirtant, solvable and urgent.

Gather information: List the restraining forces nel helping forces. Rank each
according to importance. Then, rate accordingam# that would be easiest to solve.
Don’t spend time on the forces that the group cdo’anything about at all.

Solve: After a variety of solutions are listed,alpro and con on each one. Think about
them in the context of the gain or loss for eaabugr gain or loss for the outside
individuals, will the group feel good if the soloni is applied, and if others think the
group made a good decision.

Evaluate How will we know the solution is working? How deevudge if it is or not?
Checklist derived from statements from the follogvimook: Johnson, David W. and

Johnson, Frank P._Joining Together-Group Theor@r@dip Skills Boston. Allyn and
Bacon. 1997.

February 24" Introduction of the Need Chart Data
Bridgette Effective Meeting Processes. Jennifemd& Keeper Carol-Recorder

3:20- 3: 35: Go Hogs!” Icebreaker-used as an ‘gimer” break. Bridgette also talked
about the function of icebreakers in group meetangs led a review of the jobs in a
meeting.

1. A time keeperkeeps the meeting flowing on track, notifies theedier when there is a
minute left or when the time is running over. Tadunction is to call for an
extension of time in the form of an agreement tied a conversation or a given
amount of time.

2. A recorder records the minutes and keeps track of what has baid.



3. A facilitator listens to the various constituents of the group, makes stiequity,
takes a position neutral stance unless otherwideasshe start of the meeting and
guides the flow of the agenda.

Overview of the 5 finger method of gaining consensvhat a survey question is and the
functions of time extensions while doing heavy deapversations.

5 Finger Codification Summary:

1. You hate it, viscerally, offends your values.

2. You are not for it but will not sabotage it. Will allow this for a specific period to  see if it will work;
will do it in good faith.

3. No gas one way or the other.

4. Can support it.

5. You are gung ho and support it without reservation.

The idea is to come to try to come to a win/wirusioh. If you have the majority of
opinions being 5s or 4s with some 3s, the decisama good chance of being successful.
If the slant is more 3s, 2s with a few 1s thenm@se work to be done. Can survey in the
middle of the process if necessary but the survestine worded specifically.

3: 35- 3:45. Rebecca: The Organizational Chart.

Asked group to read over the needs chart whichbead color-coded to show Old Wire
issues, district issue, and simple informationslies. She asked people to view the chart
with these three things in mind.

Do | feel each item is in the correct category?
Can | take care of any of the informational iter(iBf?ings not highlighted.)
What are 3 OW values priorities | want to work astf?

Rebecca had each table verbalize top 3 priorifiable One: Grade level standards shift
to district; behavior expectations in the cafetesiad school wide expectations;
appropriate communication and conduct with childiiesble Two: Assemblies,
procedures and schedules, substance of asseniladlds. Three: Behavior expectations,
guidelines for outside adults shift to districtbl@Four: Cafeteria procedures; behavior
expectations; benchmark expectations establisbusdéhow to inform. Table Five:
Dress code for aides, appropriate communicatiochidren; mindfulness of
conversations while students present.

3:45- 4:10.Bridgette.Survey and Consensus;

Group approval of shifting two items, the top fomrms to tackle and the organizational
chart. After summarizing what seemed to be thdaapitems, the faculty used the five
finger consensus method to approve the followiams to be worked on first. Cafeteria
procedures, behavior expectations, school rulesapptbpriate communication with
children, assemblies ( 11-5s, 4-4s) Tackling batraViexpectations and appropriate
communication was the first on the docket.



Supported informational shift using the thumbssigeways and down quick survey
method for shifting grade level standards and dunds for outside adults to district
category.

After each norm item is done, then the next fodl e prioritized. The idea is to tackle
things in manageable chunks. Too, we will be waglon the informational items during
one faculty meeting with everyone taking an iterd antering it into the computer. In
this way, we should whittle down the items befdre ¢nd of the year. Shana and
Bridgette will be co-writing the agenda for the hmeeting.

March 17" Professional Day Minutes for School Climate

1. Opening activity by Carol who took the emotiopalse of the group on this day
before Spring Break.

2. Bridgette reviewed the purpose of the day’s mgeschedule for the day, and then
introduced the Old Wire “Rules of the Road” whickre basic facilitation guidelines for
running an effective meeting. (1:Remember to thiaiond our own situations, or class,
to the school as a whole 2: Use of | messages aragpprasing to clarify other’s positions
3. Share airtime 4.Think outside the box 5. Dowhp to solutions before their time.)

3. 8:20-9:50: We worked on refining, clarifying otewpoints and redrafting our school
climate statement. We kept in mind that what weeweally talking about what actually
exists here at Old Wire (the big, the bad AND tkadudiful) and that the statement

had evidence to it up. The purpose was to have@at@ picture of exactly what our
starting baseline was. At the end of that timeyialqgthumbs survey was taken to see if
what we had was good enough to let marinade w@atél in the afternoon when we would
look at it a final time. At the meeting it was d¢faed that these statements were for
internal Old Wire faculty use only for planning poses.

Break from 9:50 to 10:10 Cheese and Crackers peovid

5. 10:10- 11:10 After break, we tackled the studksiinition using the same
methodology as the school climate issue.

6. 11:10- 11:30. After some discussion, the staffided that rather than sticking to the
agenda as projected that we would go ahead ankb tédoekvision statement in the
afternoon. With that in mind, we finished up therming session lead by Carol on doing
a drawing concept map about the forces that aat opo school climate in either a
positive or a negative way.

7. Lunch Break 11:30- 12:30
8: 12:30- 1:30. After returning from lunch breale finished up our concept maps. We

took the forces and classified the, as to whiclsame could do something about or
influence and ones that we couldn’t. Then, theyewanked according to the ones of



most importance. While we did start to tackle tieon statement, it became

apparent that energy levels were low and, as gogme decided to not tackle it but
reverted to the structure on the original agendahis time, Bridgette went through the
purpose of the survey and organizational chart tiéhgroup.

9.1:15 -1:30. A break.

10. 1:30-2:30. After choosing key items to workindividually, the faculty broke up and
worked on both the survey and documenting. Thestesiere emailed to Bridgette at the
end of that time.

11. 2:30. Debrief. After having some pie, the g®ugconvened in the library. There, the
final wordsmithing of both the school climate amddent descriptions was done. A
consensus survey was conducted for ratificatiomotii statements. There were six
people who gave a 5 and 11 people who gave a 4! fd@shed the day with a closing
activity which was a mirror of the opening brainsto

Old Wire School Climate Statement March 2006

Old Wire Road Elementary has an evolving climata state of flux. The flux is due to
huge shifts in staff, transient students, our defocidentity as a school culture, and rapid
area growth and construction. Old Wire is desigihatea Title | school. It is in the lower
guartile of schools with a stable school populatieithin the elementary schools in

the district, in regards to student mobility. Teachand staff are in many cases the
only stable role models for a number of the stuslefte teachers strive to model
appropriate interactions with students and to hagk expectations of them. The fact
that we are a new school brings about issues déstyparent, and teacher cohesion in
multiple areas (expectations, procedures, valuessacialization etc.) Currently, we do
not have an academic balance amongst the classes Arkansas school, there is
limited opportunity for student and teacher chdarecurriculum selections.

Old Wire Student Description Statement March 2006

Old Wire Road students may have families in varistages of transition/crisis. We
consider the students to be mostly honest. Thelaggely respectful to adults, but not
always to peers or to property. Because of thdemgds mentioned above, most of the
students are capable but may not always perforimetio potential. The students are at
times, insecure which causes teachers to faceetiyg@s in interpreting student’s
behaviors or responses.



Appendix C

UBD Unit Outline for the Old Wire Fifth Grade Comm ercial.

5th Grade Commercial UBD Unit Description

My fifth grade students will construct a 30 secandimercial about the school to allay
the fears of an incoming student about what hderceuld expect to find at the school.

Standards and Benchmarks:

1.

ISTE Technology Standard 5: Use technology toals. (enultimedia authoring,
presentation, Web tools, digital cameras, and s&ahifor individual and
collaborative writing, communication, and publishiactivities to create knowledge
products for audiences inside and outside therdass (3, 4)

ISTE Information Literacy Standard The student who is information literate
accesses information efficiently and effectively.

ISTE Information Literacy Standard Bhe student who contributes positively to the
learning community and to society is informaticderdate and participates effectively
in groups to pursue and generate information.

NCTE Standard 7: Students conduct research onssswkinterests by generating
ideas and questions, and by posing problems. Tat#heg evaluate, and synthesize
data from a variety of sources (e.g., print andpmion texts, artifacts, and people) to
communicate their discoveries in ways that suiir therpose and audience.

NCTE Standard 15: Students use spoken, writtenyesogl language to accomplish
their own purposes (e.g., for learning, enjoympatsuasion, and the exchange of
information).

Enduring Understandings:

1.

2.

3.

4.

Change is a natural thing that happens.
Change can bring many different results.
There can be mixed emotions people have about ehahgn it happens to them.

Having more information, change happens, can helpenthe feelings more positive

Essential Questions:

1.

How did | feel when | had to come to a new school?



2. What things hurt or helped me when | first got Rere

3. What things can | show a new student before théhge that would make them feel
better about coming?

Content Knowledge and Skills:

1. The student will develop, and identify, point oéwi in him and others.
2. The student will write a persuasive text usingwhiging process.

3. The student will use interviewing techniques wiik @r her peers.

4. The student will become comfortable using the sbargrd format as a method of
drafting.

5. The student will learn the elements which help nsakeicture visually appealing as-
well- as providing a persuasive subtext.

6. The student will use a digital camera and Windoves/id Maker to generate a viable
commercial.

Performance Assessments and Other Assessments

1. Use of the organization, mechanics and word ch®i€eaits Rubrics derived by the
class earlier in the year to evaluate the narratigees.

2. A short, personal reflection with key sentence stem

3. Review of the finished video production using aritib
Teaching and Learning Activities

A. Gathering Background Knowledge and Initial Grcagt Up

1. Paring up, the students will interview each otbesee what their feelings would be
about entering a new school. A second sectioneptper would ask all the questions
that they might feel that they needed answereddblike they would have a good
understanding of the situation. Have the kids mtojéhat questions they have about
entering middle school next year, and then ap@y tib the situation that a new student
could face at Old Wire Road.

2. The feeling and questions will then be postegaper and reviewed by the students.
Charting out possible answers to the questionslghmuwritten under the emotion that

they address. Leading questions should help tlikestisee ways in which providing the
answers to incoming students should rotate thénfgefrom negative to positive. If there



is not a transition, then alternate questions Aed ainswers should be derived that will
address that emotional need.

3. The student should then be sorted into two pyrgeoups- upper, lower and all school
groups. These groups would then take the apprepgiaestions and emotions for their
subgroup and use that as a base for what is twafoll

B. Story Boards

1. Deconstruct a Known: Make a “backwards” storydo#&Vatch
a standard 30 second television commercial thaglisuasive in
nature. Watch the video. For every change in shdtawing is
made. When it is all done, it should mirror the coencial.

2. Make an Intermediate Form: Cut out specific @mfifom a

newspaper. Using gentle kids Manga comics woulddmel due to the shifts in visual
perspectives they have. Have the kids act the aflbeing the characters. Take digital
pictures of the kids and then write text to go lom $lide. Be sure to shift perspective and
action. This allows the students to see how stagdiog works from a drawn
perspective. Watch the program and see if therdate® be any slides in the middle
which would make the message flow better.

C: Narrowing Down the Focus and Using the Writingdess to Draft a Clear Persuasive
Text.

Each subgroup then needs to look at their questindswrite a text, written from the
perspective of a new student written in as an maleconversation a new student has to
themselves. A beginning list of possible shots &halso be derived as a possible
supplement to the text.

1. Drafting:
Uses a spiders and sticky tabs to organize theailde
Organize the writing into a solid paragraph tha &aolid topic sentence, main
body and concluding sentence.
Follows a logical order and has a clear focus.
2. Revising:
Go through one teacher draft and one peer draft.
Editing to clarify meaning.
Adding facts, details and descriptive words to mieepiece more persuasive.

3. Editing:

Look for correct mechanics.



Use of transitions.
D. Story Boarding and the Final Video Construction:

1. After reviewing their general list, the studentedeo take a tour of the school. As
they do the tour, they need to think of shots thaild be persuasive and interesting.
As they find one, they need to draw it from thespexctive they found. Flow,
continuity and ability to effectively photographniéeds to be really focused in on.
The narratives the kids worked on should be prioigtdand pasted below each
appropriate shot when the storyboard is done.

2. Listen to select music from Music Free play. Tahoat mood and how music
enhances what a person sees visually on the s¢fegn.the students select the
music that would best fit and down load it from #ie and save it in the key file.
They also need to note their music choice on ttwey &toard.

3. As for Teena and Heather to come in and help wighkids using a digital camera.
The shots are done and checked off on the stomgb®ae pictures are downloaded
and saved in two areas.

4. The pictures should be looked at and edited if feedCropping, rotating and
general editing should happen at this time.

5. Using Windows Movie Maker, the student then corddtautitle slide, and
introduction, insert the pictures in the right ardésequence and a final shot. Any
narration should be added at the appropriate tsrghauld the music.

6. After the final commercials are made, the studshtsild be assessed with the more
formal rubrics. However, as the project is goingnal, the students will write a
refection journal which will do a journal which Wwprovide an on-going assessment
system.

Resources

Manga comics

School House Video. KOCE- TV.
www.schoolhousevideo.org/Pages/VideoTips.html 22023
Free Play Music. I-Tunes. www.freeplaymusic.c@f05
Microsoft Movie Maker, digital cameras and micropbs.




Appendix D

The Old Wire Staff Survey. March 17th-March 25th

Used with permission.

Thank you so much for doing this short survey. Hopefully, it will help us see where we are as a staff
and figure out our next steps towards our school of the future. Please rate each of the following on a
1-5 scale, where (1) is "Strongly Disagree," (2) is "Disagree," (3) is "No opinion/neutral," (4) is
"Agree" and (5) is "Strongly Agree."

The top percentage indicates fotal
respondent ratio; the bofforn number
represents actual number of respondents
selecting the option

1. | feel like | know what | am expected to do. 0% 6% 1% 50% 28%
0 1 3 9 5
2. | think | have a good idea about how this organization 0% 11% 22% 44% 22%
operates. 0 2 4 8 4
3. | feel very comfortable in my work environment. OSA’ GT’ GT’ 3%% 5%%

Recognition

The top percentage indicates fotal
respondent ratio; the bofforn number
represents actual number of respondents
selecting the option

1. My principal recognizes when | do a good 6% 22% 17% 39% 17%
job. 1 4 3 7 3

0% 17% 6% 67% 11%
2. My peers tell me when | do good work. 0 3 1 12 5
0, 0, 0, 0, 0,

3. I think the work | do would be missed if | quit. 61”’ 112A’ 112A’ 5;304 1734’

Involvement

The top percentage indicates fotal
respondent ratio; the bofforn number
represents actual number of respondents
selecting the option
0, 0, 0, 0, 0
1. I talk to my peers about how much I like it here. OOA’ Ziﬂ’ 61A> ZE;A’ 4?3A’



0% 6% 33% 33% 28%

2. | feel involved in the school. 0 1 6 6 5
3. I would do my best work even if | were not being 0% 0% 0% 33% 67%
supervised. 0 0 0 6 12

4 .Job Competency
The top percentage indicafes fotal 1 2 3 4 5
respondent ratio; the bofformn number Strongly Disagree No Agree Strongly
represents actual number of respondents Disagree Opinion/Neutral Agree
selecting the option
1. | sometimes feel overwhelmed trying to figure out how 0% 28% 11% 44% 17%
to do my work. 0 5 2 8 3
0, 0, 0, 0, 0,
2. | have figured out efficient ways to do my work. & S e ey o
1 3 2 11 1
B . 0% 11% 11% 67% 11%
3. | can do others’ jobs, if | am needed. 0 2 2 12 2

‘ 5./Adaptation and Role Negotiation

The top percentage indicafes fotal 1 2 3 4 5
respondent ratio; the bofformn number Very Disagree No Agree Strongly
represents actual number of respondents Unsatisfactory Opinion/Neutral Agree
selecting the option
1. I think | have adapted to my organization’s 0% 0% 17% 67% 17%
expectations. 0 0 3 12 3
2. | question why we do things the way we do in this 6% 6% 56% 28% 6%
organization. 1 1 10 5 1

0, 0, 0, 0, 0,
3. | feel like | have too many responsibilities for my job. 173A’ ziﬁ S%A’ 112AJ OOA’

1 Yes, but it's difficult because I'm not full time.
Yes
3 Yes. | have been able to build upon the support of other teachers to enhance my professional abilities. | feel like everyone

on my hall has a common goal of figuring out how to meet the needs of our students. This common goal unites us as a staff.

Yes, | have made new friends from my new co-workers.
Yes, | have gotten to know everybody and everyone seems to value what | say.
Yes, as we've been able to form relationships with each other, we are better able to support and encourage one another.

| do feel more like a part of this school than | did on the first day. As | have gotten to know the teachers, staff, and students, |
have become more comfortable with the community her at Old Wire.

~N o g b

8 Yes, | do because | have a better understanding of expectations and roles.
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Yes, just getting to know my co-workers has made me feel more a part of the school.

Yes. | feel like people have gotten to know me and we have become closer which enables us to share ideas and work
together.

I am more comfortable now than on my first day of school. | think every one of us is a part of the school; however we all have
varying roles of involvement.

Yes, | think everyone has been very welcoming and warm towards each other.

Of course! Now that I'm better acquainted with the other new staff members and have been a team member on many
different types of students.

| feel that we are all in survival mode still. | don't feel like we are a part of a school that recognizes each others good work. |
feel closer to my peers/colleagues.

Yes because | now know some of what is expected of me and what role | can play in helping our students reach their
potential. But, | feel | am barely uncovering the tip of the iceberg.

Of course! It just takes time to get used to new people and a new system.

Yes. | know my co-workers and feel that | can go to them anytime. However, | do not feel my administrator is approachable. |
do not feel she cares for me.

hat did others do or say that might have made you feel this way?

Not applicable.

The entire staff is very supportive and helpful in every way. Shana's support and trust in your ability makes working at Old
Wire a joy.

They offered support and advice on how to meet the needs of my students. Their positive outlook on how to help students
excel has caused me to strengthen my relationship with these other teachers. It is wonderful to work in a positive environment
where the students' needs are constantly being considered.

They took time to explain things to me rather than just doing it for me. Also, lots of positive comments.
My coworkers tell me they can see the difference | make.

| believe that this is a warm environment that encourages risk taking. The fact that we are a new staff also has encouraged an
environment of questioning...questioning of procedures and why we do the things we do. No one is looked down on for "not
knowing".

| think the most support | have gotten this year has been from teachers on my hall. Their encouragement helps me want to
stick it out one more year.

| think the biggest thing was just knowing we were all in the same boat, trying to figure out how to do our jobs.
Asking for ideas or advice for their classroom and problem solving together Valuing my opinions and advice

Other teachers have expressed similar feelings so | feel less alone in the daily struggle (and some weeks are like that, a daily
struggle!)

Making referrals, remembering to send students at appropriate times (but of | don't mind coming to get them!) Just being
friendly. This is a great staff that's extremely easy to work with. Amazingly flexible!

I think it is the fact that we just don't say anything. We are too busy trying to keep our heads above water that we don't take
the time to get recognized. | feel like my good work goes unrecognized by the administration.

Stated the helpfulness or lack of it in classes | have taught. Also, bringing students directly to me for intervention.

Everyone is in the same boat. People have been pretty open about their feelings.

The teachers made it very clear that they have an open door policy. The administrator does not treat me the way she treats
others. | have received blame for things that were out of my control and that others were involved in as well.




8.|What kinds of strategies would help a new person fit in next year at Old Wire Road? |

T e

1 A well developed orientation program for new teachers.

2 | think it is more important for the new teacher to feel welcome and let them ask questions as needed. Sometimes too much
information is overwhelming.

3 It is important for a new person to be willing to make changes and grow with the help and support of other teachers. It is
important to be open to constructive criticism if the goal is always to become a better teacher in terms of meeting the needs
of the students.

4 Help from the other teachers.
A buddy teacher and the materials that we are developing.

6 Pictures/names of all staff in lounge and at doorways to classrooms. A mentor always available to answer the inevitable
questions, and someone to encourage. Noticing jobs well done when someone is new and feeling uncertain goes a long way
to building confidence and helping someone feel that they belong.

7 Don't be afraid to ask questions. Seek out others because this is a staff who had to hold each other up. Be understanding
because we still are learning.

8 | think a big strategy would be to have a written document of communication that they can use to know who does what in the
district and contact numbers.

9 Feel free to ask for help or advice when needed and get to know the people you work with

10 Having established, documented procedures and routines & partnering new teachers with experienced mentor teachers

would help a person fit in at Old Wire.

11 Beginning of the year mixer where an existing staff member is introduced and described by other staff members... Clearly
describing the procedures that we've implemented and the expectations. Allowing the grade level team to interview them
before they are offered a contract!

12 Keep a positive attitude towards each other. Welcome them and help them feel a part of this Old Wire family by reaching out
to them. Let ourselves be available to them.

13 Mentoring by a seasoned colleague. Our Rules of the Road document.
14 | think each new person needs to be assigned to a mentor or a group of mentors. | don't think we can leave it to chance.

15 | think the best thing is to have a mentor that they can safely go to for anything.

9. What is one thing you think we do well here?

T e

1 Overall, | think teachers do an outstanding job of teaching daily procedures to their students.

We are supportive of each other and are willing to share ideas and materials.

w

| think we do a good job of striving to make ourselves better. | am thankful that we are not content to remain stagnant. It is
awesome that we are constantly thinking about where we want to see ourselves in the future.

Helping one another and the children.
We work as a team well.

With all of us being new, we have equal footing. We are good about respecting one another and problem solving.

~N o o b

We care!!! We care about each other, our students, and our level of professionalism. We treat others with respect and that
respect is returned.

8 | think our staff is very supportive and nurturing of each other.



9 One thing we do well is listen to each other, support each other, and help out when needed.
10 Working together and making each person feel important and needed

11 Get along with one another! | wish there was more of an opportunity to work with other teachers in the buildings, as | think
our staff is such a talented group of individuals.

12 Working well as a team by listening to all the input from multiple contributors and making MANY excellent suggestions.
13 Establish a cohesive staff.
14 Help one another, direct to the right source, encourage.

15 | think we communicate well with each other. We seem to have similar philosophies about managing our kids.

16 | think that the staff as a whole is very flexible and understanding.

‘ 10.Wwhat is one thing you would like to see us improve?

We need more "hoopla" or in other words, celebrating student successes.

2 Our aide situation with discipline.

3 I would like to see more interaction amongst the various classes and grade levels. | know some of that is taking place, but |
would like for it to be more widespread.

4 I'd like to know absolutely what | am expected to teach and when | am expected to teach it by in one document, not skattered
throughout a "tool kit."

5 Consistency

6 Keep up the communicating of each others needs, and celebrations, births, family events, iliness, etc. so we can support one
another.

7 To have consistent expectations throughout the school socially, academically, and behaviorally.

8 | think just having a more consistent behavior management system for the school from admin on down. I also think admin
needs to be more aware of our personal needs in regards to faculty meetings and such. For example | feel that faculty
meetings should be scheduled and placed on a school calendar so we know when we are meeting....| feel we should be given
an option of AM or PM meetings...I also feel that they need to be kept to a min. time restriction. | feel that our families and our
personal needs being met also reflect in our teaching, having to stay late all the time puts pressure on my family and myself it
also builds resentment.

9 Lessening the amount of time spent after school

10 I'd like to see us improve our ability to plan better next year. This year everything has been thrown together (completely
understandable given that it is our first year), but next year we could be much more organized, efficient and prepared for both
the academic and social needs of our classes.

11 Communication regarding behavior expectations and consequences.

12 Having a full time staff that is available to us teachers. Having an assistant principal that will free up Shana to come see our
rooms and be a part of the kids day.

13 System of school wide behavioral expectations. We have same expectations room to room, as much as possible w/o
eliminating teaching styles and personalities. We need team meetings with chronic behavioral problems: parents, teachers
and student in an intervention format. This works well.

14 I think we need to improve our communication with our duty aides so that expectations can be more consistent.

15 | would like to see more integration or team planning and teaching.

Copyright ©1999-2006 MarketTools, Inc. All Rights Reserved.
No portion of this site may be copied without the express written consent of MarketTools, Inc. Trademark Notice



Appendix E

The Old Wire Road 2006-2007 Vision Statement

April 17, 2006

Over the next year we will continue to be a comrtyuwihere teachers are stable role
models who set consistent expectations, providstaohfeedback, and appropriately
modify unwanted behavior. Students will exhibipiroved behavior and respect for each
other and property in all environments. We wilhwaunicate Old Wire expectations to
parents with the hope that it encourages paremastip Appropriate interventions will be
provided so that students’ academic progress dod ebnsistently match abilities.
Recognizing the importance of making new teachestlike productive members of the
Old Wire community, the staff will act as mentorglgrovide appropriate support.
Veteran and new staff members will collaborateefiiciency. We will incorporate more
celebrations in our school day. The vision statemell be introduced to new staff
members in August, revisited in January for progyrasd revised in May of 2007.



Appendix F

Value Clarification Meeting- How to Talk with Students When in a

Conflict Situation.
May 1, 2006

The purpose of the meeting was to clarify how weaigmnicate our expectations of
behavior to children in a whole class setting cg-tmone, under times of stress or
conflict. We will then align the strategies we coapewith to our school vision
statement.

Bridgette: Understanding the filters between whkdiging said and what is being
received by the listener. A Framework for Underdiag Poverty

There are three different voices that people can tie child voice, the parent voice and
the adult voice.
The child voice: defensive, victimized, emotionahining, losing attitude,
strongly negative, and non-verb@luit picking on me. Nobody likes me. You're
ugly.
The parent voice: authoritative, directive, judgtaérevaluative, win-lose
mentality, demanding, punitive, sometimes threatgniou shouldn’t do that.
Life’s not fair. Get busy. You do as | say.
The adult voice: non-judgmental, free of negativa-werbal, factual, often in
guestion format, attitude of win-wiltVhat ways could this be resolved? What are
the choices in this situation? These are the camseces of that choice/action.

Then we looked at the values systems charts fgolpewho come from generational
poverty background, from a middle class backgroand, an upper class back ground.
After comparing the charts, we looked at the keyadyics that would affect our dynamic
here at the school.

There are several issues at play here. Childrgemerational poverty place a lot of stress
on the relationships they have and the respecthbgtfeel comes from key adults in

their lives. Talking around an issue rather thamiog to a linier point is a preferred
mode of conversation with the added factor thappem authority or members of key
institutions are mistrusted. School is such antutgin. Children in this group are often

in charge of younger siblings and as such are wsbding in the parent role. To use the
parent voice with them gets their hackles up eveanthey are responding in the child
voice. The best option is to use the parent voicenone can.

Rebecca: Guiding Question. What is your demean@nwlou are most happy in your
classroom? What is your demeanor when your garoiis

On: excited, clear point to what | am doing, havangense of accomplishment,
feeling calm, being cheerful, and being relaxedfident, and organized.



Off: morning issues, sickness, being tired or djaoized, walking into chaos,
parents hitting up on you in the morning, beingrdigted, irritable, feeling
pressure, too many demands on us in too little.time

The main things that drive influence us are alsgshthat influence how our kids are
feeling.

Carol: Guiding Questions: List three factors orcés that cause you stress when dealing
directly with students. (This was done Popcornes}yl

Students pretending not to know what is going oarernot plugged in with what
is going on.

Melodrama.

Not getting homework done or back. No parent ingatent or follow through.
Lack of focus.

Refusal to comply with direct instructions.

Frustrations with students who are not on gradellev

Arguing.

Lying.

Tattling

Transference of blame.

Bridgette: Bringing It Together. Guiding Questiokghat kinds of identifiable behaviors
can we agree to use with students that takes auouat the filters both groups bring to
the table, employs positive forces within the sdlewironment and serve as a
respectful, successful and efficient ways to resal\conflict situation. People had a
chance to talk in small groups and then calledfeifollowing items. Each was talked
about and linked back to the filter voices or claalsies chart presented at the start of the
meeting. The bolded items were the Top Five aggdased by the thumbs up method.
These will be used by the faculty when in a con8ituation with a student.

Encourage ownership-explain logical consequencestdtements.
Involve students in making the rules, choice in sdol life while granting
some control and power.

Restate what we are hearing back to them. “I utaedsthat...” “I think you are
saying..”

Use the parent voice.

Reprimand in private, praise in public.

Lower power base, squat down. Less threatening.

Roll play the appropriate responses.

Speaking in a calm tone/ body has to match your wds.

Think before you threaten!

Validate their emotions and situations. Then outlie expectations.

We need to be emotionally honest.



Explain that how their actions can be perceivedters in a calm and factual
way.

Body language plays an important role. Be awaiie of

Explain the danger or inappropriateness of what #re doing.

Recognize the correct behaviors.

Stress the “us” in the relationships.



Appendix G

The 360 Degree Feedback
Used with permission.

Response One

‘ Old Wire Road

Elementary

0 June 1, 2006

Good Morning, Ladies!

It is amazing to think that we have reached thistga the year. Where did the days go?
| realize that | am asking a bit much for you toypde me with some feedback at this
juncture but | sure would appreciate it if you abahswer the following questions for
me.

| value the perspective you would have and it wddth me see the process, and how |
did in it, from different eyes. Given that mine avay too familiar, and bloodshot to
boot, does nothing for my clear vision! No needig your names or anything. Just
pop this form into the envelope sometime this wett mail it off. | really do

appreciate it.

The broad question that | was tackling in my graduweork was this one, “How can |
use the formation and construction of a site bastednet to serve as a vehicle for
community building for the faculty of this newly eped school” This rather large theme
was broken down into four sub-questions, two ofchitwere specifically about the
technology application. Two, however, are aboutimgractions with the other adults in
the school. These are the areas | need your egdball

“RQ1: What specific strategies and behaviors casel throughout the study that will
allow me be an effective peer mentor and coackrim$ community building within the
school?” Were there some things that | did that you notided’they seem to be
effective? Were there some things that | shoule@ liewne or done better? Do you have
hint for me to become better at what | do?

(This section was garbled in the scanning...| hatygpexl what she wrote here)

Hey, Bridgette! OK, let’'s see...I noticed that yoer& always approachable and warm
with people. You used humor and make it seem fénoiv that there is a huge range of
technology skills among the teachers, and themetising you can do about that. |



think...

"RQ2: How do | determine, and appropriately incogte, the specific socialization and
principal: technological needs of a faculty in #rgicipatory/ accommodation stages of
organizational development when designing the metrplan?” Loosely translated, this
guestion is looking at if | was able to figure ¢l level and comfort of technological
savviness of the group and make a match in constguihe intranet to make it easier to
use. The second part of the question goes towandschhesive we were as a staff and
what did | do to see if we could become more semjithat we were all learning new
jobs and didn't know each othé&wgain, like the first question, were there somedhil

did that you noticed? Did they seem to be effeetivere there some things that |
should have done or done better? Do you have Fontsie to do what | do better?

Any additional comments, thoughts, ponderings avstrwelcomed and appreciated.
Again, thank you for doing this. | really do appege the feedback! | hope that you all
have a glorious summer. Take care and have a gearchext year.

“...you made everything as accessible as you couldtégduohers who are
comfortable with technology will help the ones wdren’t. | thought we
had a lot of bonding this year-partly because weevadl thrown into a
new situation, and partially because of your excelleadership and
example. You have done so much for us! | can’t imag¢ow you could
have done it any better, unless you could have gexhto lead a clone
behind! Hugs and kisses- Sally.”

Response Two:

06-15-06
RQI
| noticed you were interested in each staff memshgatticular place in life,
professionally and personally. You modeled comnyunitilding. This was important
because you were available to "know" people anul theividual cultures which
became a base for building trust needed in forraimdjconstructing the site. This told
people early on that you really did care aboutsitieol and its importance in the lives
of all of us, staff and students and families al§ athe community itself; it also let us
know that you were concerned with the future of Wldle, as it can be a huge beacon or
just an average school.

You did the above by learning names and facesacting individually and bye-mail,
following up; you tried your best to engage othertake leadership roles and to pass of
responsibility to those interested in the projgot) were patient; you tried not to hog

the show, although sometimes you had to be frothtcenter because many of us did not
really know or value in the beginning what was goam. | believe this mind set

changed for a lot; it did for me.



| thought you were an effective leader by modellegding, showing interest in the
rest of us, connecting through social gatheringchbol and with friends. You were
good at empathizing with staff, Le., LoriLenae, Maron, etc.

For me the only negative is and it is probably meé aot you. | had a hard time
following some of your verbiage and | do not hawspacific example. | think some of it
was just over my head.

Hints for becoming better: | have thought abous thut do not know how to state it.
Somehow sign people on earlier in the game. Thisldvbave broadened the work
load for you. You were working with a group who werot getting the point until it
was almost too late. | don't know what you can dblhvas catching on when you
were packing to leave, sorry....

RQ2

| do not remember how you figured out the levebof tech ability except that you had
a core group working on the web page. You mightauservey of some kind on
computer skills to determine that. Most of us avethat savvy but | think we should be.
After getting to the site, | had little problem tvitlicking and pointing. You and your
team did a great job in constructing it, as it seeno work without glitches. We needed
more computer time on the site but when to squeetan? Your instruction was good.

Our cohesiveness as a staff was just coming oo@svere leaving. We kind of
transitioned all the stages to a working one bairagfelt like we had not started soon
enough. Sort of like group therapy first the forgistorming, norming, and then

finally performing. We were short on trust but wéaether along than even at semester.
| don't know what you could have done to spur trat

Hints: You were walking a fine line because youaveot the administrator but
somehow in the future at your next school in suphogect as this one, identify your key
players earlier and require more accountabilitynftbem. That might gently cause
them/us to get a firmer grip around the ideas aedatorking out of it. | do not know
how to invite people to take responsibility butttheuld be good for the noninvolved
types also. You already know all this.

| just wish we had had more time. | know | did fatow through with all my
responsibilities of my section of the site. | agpke and was amazed to see what you
had put on it for me. Thanx, you should have letsuféer my consequences.....

| am enclosing a card for your e-mail add, as | lagl gone most of the summer and
Shana is gone now; it is all on my computer at ethimhn and | have purchased our
first fix and flip house which we will live in untit is ready and sold. Can't believe all
this, surreal.

Here is your book | have raved about; it may noybu as it did me, but you may give
it a shot in your "spare" time. Actually, | havednafor at least 10 years before | really



read the whole thing.

Look forward to your e-mail add. | will be prayifigr your endeavors and the exciting
year ahead of you and your family. We were talkimg man recently who told us a
story of what his father said when he got his fiost He was interviewed and hired by
Sam Walton himself to work for this little variesyore chain called Wal-Mart back in
the 70s. His dad said, "Is that what | sent yocditege for, to work for a dime store?"
He worked there a while then went back to schodllztame a lawyer. He has done
well but could have done better financially hadsteeyed. The point is, maybe your son
working for the "Amway" financial company is not bad.....

| have no e-mail address but will get one on hoi prasomething. | will e you when
| get your add.

Bye until | hear from you! Carol.
Response Three:

RQI: During the study you constantly had an ey¢hengroup as a whole, as well as
individuals. You moved around the room standing dfatask groups and engaged in
the conversation when necessary to keep progresmond his strategy was very
effective. After an activity you would reflect orhat you saw, share it with your
committee peers and plan the next meeting aroundogfoservations and findings. In
addition to the above to keep meetings moving andihimize saboteurs, you
implemented a time limit for each issue. | alsaceat that you would phrase questions
carefully to not only clarify what was being askbdt to also discourage individuals to
go off on tangents. | thought that having the fgcsit down at the computers to teach
the intranet portion was great. Believe it or ndtave sat in a room full of computers
and was taught how to use computer programs usingiPoint and never the
computers. | can honestly say that | know how teas our school intranet with ease
because of your teaching method... thank you.

| thought you did an outstanding job implementifigheat you did, but there is one area
you may ponder when considering where to grow. Liaentype to take what you say and
find out what you mean by asking or looking worgs There were a minority that often
felt that you were way too intelligent for them.ejhmentioned a couple of times that
they often did not know what you meant when youl@xed something. | know because
of your intelligence and strength and leadershiltssthat many felt very comfortable
going to you with issues, but as far as meeting tinthink some may have shut down
because they felt a little intimidated by what yeere saying. Maybe in the future you
could put in laymen's terms what you think the gras a whole may not understand and
really look for a fool proof way to check for undending. | know there were many
times that you asked if everyone understood andyreanl yes when they really meant
no.

RQ2: As | mentioned above, | felt you did a fabigab at teaching the intranet. |
walked away knowing what | needed to do to acagfesmation. At first, | think the



staff in general was a little reluctant to genexginformation for the intranet because
they saw it as more work. There were also thoswishaals who failed to grasp exactly
why they were asked to regurgitate procedureswkatow already know. | believe that
once they saw the information on the intranet tinegerstood the value of what we/you
were doing and appreciated it. | even heard soméhsa they wish that they had that
access to information at the beginning of the ysamission completed! In the future
you may consider, if it is possible, having alltlé subcategories of the intranet plugged
in before anyone was assigned or signed up fornmtion that needed to be entered.
First have the faculty sit down at a computer aatkwihem through all that the intranet
will provide. This can be seen as a whole pictwespective. Then show them the break
down of information needed and then let them sigion areas to cover. This will not
only help those that learn better with the bigymetbroken down, but it would reveal the
importance and seriousness of the task.

| know that our school would not be what it is witit you. You were the leader behind
our leader. Maxey even mentioned to me and othatsybu came to her with issues that
needed to be dealt with, and she already knewribeged to be dealt with, but you
provided her with ideas and options that not omjpld her succeed at her job, but it
allowed our school to function more properly. | kinthat this was somewhat an
assignment, but it was a huge undertaking. | krieav ttand the entire faculty are
grateful to have had you this year. Many have noaetl that they don't know what we
are going to do without you. | felt that you werav@anderful mentor to me who
understood and taught me the underlying meanindsraives of group thought. | am
forever grateful to you. | hope that | can carryao do our committee justice. Thank
you for your kind words of encouragement and tHeideis chocolate. | do not know
where my path will lead me, but | do know that | arbetter teacher/person for knowing
you and working with you.

Thank you,

Rebecca

Response Four:

RQ1:Were there some things that | did that you noticéd@ added a since of humor
and used realistic situations to relay the mat¢aaght. You used a variety of
materials such as overhead, copied materials,s;h@ust-it notes, etc. These things
were all effective. | really enjoyed your sensdiomor. You were very patient with
all of us.

RQ2:Were there some things that you notic¥d?2 made the intranet very user-
friendly for us all to use. You assessed our coepseivviness and made it very non-
intimidating for us all. You took us through it yeslowly and made sure we
understood.

You did a great job on making us become even manesive than before. We now have



information about all areas of our school for olwsge and new employees. How
wonderful it will be for a new teacher coming irdor school. You have provided them a
universe of knowledge about our school at thedntips!

Response Five

Bridgette,

In regards to your questions about being an effeqgieer mentor and coach in terms
of community building within our school | felt thgour leadership showed strengths
in several areas. Planning was effective and \welight out. You successfully broke
down large chunks of information into small manddegarts. You always used a
variety of strategies to engage everyone, cheaiedrfderstanding and ensured
success for all. The manner in which you lead vy effective yet low key. At
times | could see the steps unfold that you hadn@d without the audience being
aware. Because you were calm, nonjudgmental arahvanodating the level of trust
and respect needed for everyone to be open andgtwae developed. You quickly
brought a small group aboard with you and empowtrenh to be leaders as well.

| would encourage you to continue in leadershipsol¥ou certainly have the ability to
have an audience eating out of your hand. The sunjgestion that | have would be to
make sure that you realize that while everyoneinaas to grow, that you are perhaps
much better armed than you realize and shouldygpueself more credit. | know it's in
your nature to reflect and evaluate after any lesdp role you serve in and | think that
will continue to benefit you and your audiencesuYull always search for best
practices and therefore will continue to improvéwmaach endeavor.

RQ2: | feel that you did an excellent job of desngnthe intranet structure and
implementation plan that was appropriate for th@foot level of the technological
savviness of the group. You kept it simple enougtthose that had little knowledge, yet
structured and organized enough to be effectiveadditional benefit that came from
the staff working on this project was the buy-ieytmow have about the items published.
Even though the information was floating aroundhgorint most had not taken the time
to really review the documents, reflect on them arade them better. By breaking down
the task everyone learned more about the procedexpsctations and opportunities that
are available. Best of all there is now buy-invidrat has been published. Thanks so
much for creating a tool that has not only helpethe operations of our school but has
provided opportunities for our staff to work in teeng communities. Also, | loved the
excitement of the staff when they saw everythinglighed and ways to use the system
in the future.

The hint I would include would be if you had theeditions printed for the staff to look
at while maneuvering throughout the site for they\est time. It might have been
helpful for them to be able to refer back to thepstas they went. Thanks so much for
making Old Wire's first year a success. Your leslig; commitment and hard work
were invaluable. Sincerely, Shana Maxey



Appendix H

The Old Wire Web Site Main Page



Appendix |

Old Wire Intranet Navigation Structures

Listed below are the main folders found in the 22086 Old Wire Intranet site. After
selecting the intranet icon on a computer desktepunwhich automatically loads up
each time a teacher logs in with their passwoslaadard table is used to navigate

around the site. Each of the bolded top level fiddes a main page that lists the content

of the folder with connecting hyperlinks. The starditable is the header. Each of the

italiced, grade level and special teachers sulefslébllow the same format. Within each

folder resides a variety of Word, PowerPoint, Pésfand some saved web sites from
outside the system.

Click on the words below to return to these keygsag
OW Calendar District
Quick Answers to Questions

Main Page Administration CalendarOW ServicesTeacherTraditions/Events

How do | add to the intranet?

U

Top Level
Administration* |Calendar Intranet Main Old Wire Student | Teacher** | Templates | Tradition/Events
Documentation Images Services
Image Galleries Menu
Special Events Procedures
Details
*Administration contents **Teacher contents
District Information Grade Two
Governance Teachers- Classroom Articles
Climate Population Grade Five :
Minutes Articles Writing
Committees Holidays Kinder
Curriculum Image Galleries Articles
Mentor Math :
Recess Projects Writing
Sunshine Reading Pre-K
Web Reports Articles
Facilitation Science Social :




Team Leaders
Organization
Principal
Technology

Studies
Special Events
Writing

Grade Four
Articles

Writing
Grade One
Articles
Writing
Grade Three
Articles

Writing

Writing
SPEDED

Teachers Support

Art

Counselor
ESOL

Library
Literacy Coach
Music

PE

Reach
Reading Recovery
Resource
Speech

Title 1




Appendix J

An Example of the Grade Level Table of Contents Mai Page with
Teacher Added Content and Hyperlinks

The Fifth Grade Main Page
Reading: Houghton Mifflin Reading

Landry News Literature Circles Unit 1-®nit 3-4 Unit 5-6 Unit 8-9Unit 11-13
Drawing Action Chart

Writing : Houghton Mifflin English Spelling

Math: Saxon Math

Social Studies and Sciencédarcourt SciencadvicGraw Hill Social Studies

Conferences and Reports: First Conference Letter
Projects:

OSNC Materials: DirectionScience Center Student Pack&mience Center Parent
Package

Articles:
Holidays:

Special Events
Back to School: BTS AgendBTS Parent LetteMelcome Letter

The Graduation Movie 2006

Reports:

DRA Grade Level Equivalentgioughton Mifflin Leveled Reader Guided Reading
Levels Houghton Mifflin Correlations of Leveled Readepsnit Text

PDF English/Spanish Report Card Comments: Readidting Math Science
Social StudiesPositive Comments

Standards:

PDF Files: Year Language Art¥ear Math Year Social Studies

HTML Files: Science First QuarterScience Second Quartebcience Third Quarter
Science Fourth Quarter




